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Philosophy, Pedagogy, Professional Development and Quality Improvement

Orbital South Colleges’ primary strategic aim is to deliver excellence in teaching and learning, creating
unmissable lessons. The heart of our core mission is to provide high-quality learning to meet the needs
of all student groups. Leaders and managers are committed to providing a dynamic and flexible curriculum
offer that meets the diverse needs of students, employers, and other stakeholders within the wider
community. Aligned to this is the need to establish the right environment so that students can feel safe and
supported in their learning journey. As such we endeavour to provide inclusive, respectful, and aspirational
learning spaces in which all our students can thrive and where positive behaviours and attitudes are
actively promoted.

Sharing best practice and continuous improvement is at the core of the Teaching and Learning
Framework. The quality assurance processes are used to review lessons identifying areas of good
practice and areas that require support to maintain a high-quality teaching and learning provision across
the college. Quality improvement is a continuous cycle used to study processes and to ensure standards
are being met, making alterations as required through the delivery of CPD and individualised support.

To ensure comprehensive coverage, this framework encompasses direct OSC delivery, which includes

full-time study programmes, 14-16 school links, HE provision, apprenticeship classroom-based provision,
adult learning, and tailored learning.

1. Learning Philosophy

¢ We believe learning is the opportunity that makes a difference, giving our students real career
options and a pathway to future success.

¢ Providing the best vocational and technical education means focusing not just on what students
learn, but how they develop the knowledge, skills and behaviours that prepare them for the next
progression steps into further study or employment.

e Underpinning the above intent is a sustained focus on teacher professional development that is
personalised, purposeful and target driven.

We believe the professional development of our teaching workforce lies at the heart of learning
excellence. As such teacher practice improvement can be closely aligned to the College Group’s set of
corporate values:

¢ Innovation: Teachers are encouraged to experiment with new ideas to establish and sustain
creative and curious learning environments for their students. Teachers use the range of
resources available to them in the planning and delivery of their subject, this includes the use of
Al platforms such as Teachermatic.

e Openness: The evaluation of teaching and learning is open and transparent, with professional
conversations taking place in highly supportive and developmental environments.

¢ Quality: Teaching excellence is defined and informed by evidence-based research irrespective
of the subject, level and delivery context.

e Clarity: Coherence of messaging is a vital part of professional development with verbal and
written feedback being unambiguous, evidence based, and action orientated.

o Responsibility: Teachers take ownership of their professional development and are expected to
engage with personalised and collective CPD opportunities throughout the academic year.

o Aspiration: Teachers are role models, inspiring a sense of self-belief in their students, setting
motivational targets linked to academic achievement, personal growth and wellbeing.



2. Pedagogy in Practice

At OSC we believe learning is a continuous process of improvement beginning with clear
identifiable starting points founded upon an effective partnership between teacher and student.

We expect students to reflect on and evaluate their own learning, develop autonomy and strive
for improvement in knowledge, skills and behaviours.

Successful progression within an individual's learning experience includes the process of setting
personalised learning targets alongside lecturers to foster a sense of ownership, accountability
and high aspirations along with tracking achievement throughout the learning experience.
Providing the best experience for our students means investing in the professional development
of our teachers, supporting them to reflect on and evaluate their own pedagogical expertise.

As a starting point it is expected that all lessons have a clear start, middle and end and use the OSC
FOCUS acronym to embed structure and ensure impactful lessons (Foster Engagement, Organise
Content, Check Understanding, Use Variety, Summarise).

Starts of lesson must share learning objectives with students and outline what they will gain from
the lesson, identifying how it builds on knowledge from previous weeks.
Middle of lessons will contain the majority of content, practical application, with assessment for
learning taking place at regular intervals to support pace. As a guide this part of the lesson should
contain activities for the students to engage with, each activity should allow time for reflection and
checking.
End of lesson should link back to learning objectives shared at the beginning of the lesson,
provide an opportunity for assessment of learning and the opportunity for students to identify
areas of further clarification. Good practice provides the opportunity to link this lesson to the next
lesson and how knowledge will be developed further.
In addition to the above FOCUS must be evidenced in all lessons (supported by a 5-minute
FOCUS lesson plan as required)

o Please see appendix for FOCUS poster

2.2 This is how we do it here

At OSC we expect all lessons to:

Start on time.

Run for the full duration of the timetabled allocation.

Have clear lesson objectives shared with all students at the start of the lesson.

Follow the OSC FOCUS lesson structure ensuring there is a clearly defined structure with a clear
beginning, middle and end.

Provide an opportunity to review previous learning.

Allow self, peer and teacher assessment time against learning objectives at frequent intervals.
Have questions and prompts which stimulate reflection and analysis.

3. Teacher Professional Development

Methodology for assessing the quality of teaching and learning is reviewed on a yearly basis, our
current Framework reflects the Education Inspection Framework (EIF) for FE providers (2019) ,
The key organisation objectives for teaching and learning retain the same focus and emphasis:

- Teaching and learning to be of a consistently high standard across all areas of provision.
- Staff to be recognised for the quality and reputation of their work.

- Retention and achievement rates to reflect the high calibre of student experience.

- Students to be empowered to make excellent progress relative to their starting points.

- Staff to feel encouraged and empowered to be innovative in their pedagogical approach
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In response to the above, we aim to ensure that teacher professional development provision is fit for
purpose. This means that CPD opportunities for teachers should wherever possible be accessible,
inclusive, differentiated, supportive, collaborative, action focused and accountable.

The Passport to Success imitative has been introduced to align new curriculum staff to the OSC teaching
and learning standards, with emphasis on curriculum documents, student behaviour management,
guality assurance and how to develop their professional network of support at OSC.

To support a culture of peer collaboration OSC have established a new team of Teaching and Learning
Coaches (TLCs) to work with their teaching colleagues on a regular basis. Using recognised coaching-
mentoring methods the TLCs prioritise support for probation teaching staff, as well as provide structured
assistance to those who require bespoke support to improve their practice. As such they can offer support
to teachers from right across the learning community.

Supported experiments form part of the CPD process, a year-long project that can be individual to the
lecturer or focused on a curriculum area/department. These experiments allow lecturers to trial new
teaching, learning, or assessment methods to improve their practice and engagement with students,
ultimately positively impacting the learning experience and student achievement. Supported experiments
are reviewed by the Quality team and monitored throughout the year.

The OSC Teacher Performance and Appraisal Process

e Using the Education and Training Foundations’ Professional Standards (2021) teachers are
asked to self-assess their progress against each of the twenty standards throughout the academic
year.

e Each teacher will be supported by the Quality Team to evaluate both their pedagogical knowledge
and skills, and their commitment to upskilling subject specific knowledge.

¢ In collaboration with line managers teachers create an action plan for areas they wish to develop.

4. Quality Improvement

A range of methods are used at OSC to evaluate the quality of teaching and learning practice. Evaluative
methods in 2024/25 will be:

Quality Assurance Reviews: Carried out by the Quality Team from Oct — May.

The OSC Quality Strategy has been developed in line with the colleges strategic aims to enhance
excellence in teaching, learning and overall student experience. It encompasses a whole college approach
to quality enhancement.

The strategy refers to the Quality Cycle which has been created to prompt and guide all staff in key tasks
and milestones throughout the year. Through this calendar audits of course files and essential
documentation are carried out ensuring all delivery is well planned and sequenced. Quality Assurance
Reviews are carried out 4 times per year to monitor and support curriculum areas in key aspects of their
roles such as student tracking, documentation, support and intervention.

SARs and QIPs are written by curriculum areas and presented at termly performance reviews to allow
overview of progress made and any increased support needs.

Student Feedback is gained through learner voice opportunities such as class representative meetings,
student union, surveys and focus groups. Students are asked to provide feedback on their tutorials, 1-1s,
preferred teaching strategies and links to Maths and English. This feedback is filtered to the correct areas
by the Quality Team.



Standards Verification and close links to awarding bodies allows the college to be confident that high level
assessment and feedback is taking place. Support and training are allocated where needed.

Deep Dives focus on the key evaluative methods used by Ofsted Inspectors since the launch of the EIF.

Each curriculum area, different provision levels and/or pedagogical themes are identified as the rationale
for a review. In each case, a team of reviewers assess the quality of provision through professional
discussions with curriculum leaders and teaching teams, conversations with students, structured lesson
visits, all supported by desktop audit activity. As a result, a formal report is produced for the selected
provision identifying key strengths, areas for development and linked recommendations.

If a curriculum subject area is considered as underperforming an Intensive Support Window will be activated
where increased support will be implemented by the Quality Team, this will entail objective setting meetings,
regular reviews and collaborative meetings enabling the subject area to move forward.

Themed/Un-themed Learning Walks: Carried out by Directors of Learning and Programme
Managers/Quality Team.

Throughout the year learning walks are used to provide curriculum leaders with an opportunity to visit
lessons and provide practical guidance to their teaching teams. In 2024/25 a formalised cycle of learning
walks will take place to ensure that feedback is continuous and inclusive, with any points for development
taken forward as part of the college’s CPD offer. The Learning Walk Cycle will be split into several phases
allowing for professional reflection and practice improvement to take place in a timely way. The key driver
for practice enhancement will be Supported Experiments which are formally launched in September 2024 ,
followed by a series of structured delivery and review phases thereafter.

Themed Learning Walks offer an opportunity for line managers to assess the quality of provision
in their own curriculum areas. Many of the selected themes are of a cross-college focus e.g.,
induction, behaviour and attitudes, attendance, health and safety, digital learning. Professional
discussions take place with the lecturer's post learning walk to ensure that college policies,
processes and expectations are consistently applied. Learning walks follow a structured
improvement cycle that supports individual and subject course team development. A structured
MS Form is used to capture the learning walk allowing for centralised review by the Quality Team.
Formal Ungraded Observations: Carried out by the OSC Observation Team from Oct - May

In addition to the above, a team of experienced lesson observers accross the OSC group will formally
evaluate the quality of teaching and learning. This will be a sustained process from October through to May
Although no overall summative grade is given, the lesson observer will make a judgement against nine
performance criteria which will form part of the professional discussion. Each observation report is centrally
logged so that an overall college profile of strengths and areas for continued development can be created
against these criteria. Outcomes from this process are reported to senior leaders during the Teaching and
Learning Strategy Group meetings and inform the college SAR (Sefl Assessment Review) and QIP (Quality
Improvement Plan). After each formal ungraded observation, a professional discussion must be completed
between the observer and the teacher within one week, the teacher must be given time to reflect on their
lesson prior to the meeting.

Postcard Lesson visits:

This method of evaluation gives the teacher immediate formative feedback with suggestions for further
improvement. The teacher can choose an aspect of practice they wish the observer to consider in the
lesson. The Postcard method has been particularly successful as a means of on-going support for probation
staff. The feedback is completely owned by the teacher who may use any suggested improvement points
to set highly personalised development targets.



Peer Reviews:

Peer Reviews (two-four teacher collaboration model) have been used for several years to encourage
sharing of practice. In recent years, peer-to-peer lesson visits and resulting professional dialogue have
been focused on specific pedagogical themes i.e. formative assessment, behaviour management etc, and
all established FE and HE teachers are expected to participate. Outcomes from the process provide
excellent evidence for self-assessment at individual or course team level.

Online Lesson Visits:

Online Lesson visits are transparent, supportive and developmental in design, encouraging teachers to
experiment with digital learning methods. Lesson observers provide structured written feedback that
acknowledges the challenges of online learning but also reinforces the value of abiding by sound teaching
and learning theory. Teachers using a blended delivery, or a fully remote online model will be prioritised for
visits throughout the year as part of the learning walk cycle.

Probation Observation Reviews

In accordance with current People Team policy, learning walks and lesson observations form a key element
of the performance appraisal process for all teachers in their probation . As such each probationer will
receive two observations from a member of the Lesson Observation Team (including TLCs ) and/or a
curriculum line manager. The first of these is undertaken 4-6 weeks after the teacher’s starting date
depending on previous experience/qualifications; the second 12-16 weeks into the probation period. All new
teachers will receive a learning walk within their first two weeks of delivery. Professional discussions are
based on the same nine performance indicators as per the cross-college observations for established
teaching staff, with an overall judgment made on expected progress against individual starting points. If any
probationer is judged to be performing below expectations, then additional support and intervention will take
place leading to a re-observation within a four-week period. An OSC teacher will only complete their
probation period once a satisfactory lesson observation has taken place.



Appendix

FOCUS Poster

Structured lessons that
> OSROBLIJTTA}—II present, apply, and review
COLLEGES information to allow

meaningful lessons

Foster Engagement

Begin lesson with a starter activity
that captures learners’ interest.

Organise Content

Engage learners by sharing lesson
objectives and the sequence of learning for
the lesson, using previous knowledge as a
springboard for new information.

Check Understanding

Ensure a range of formative assessment
methods are in place to measure learning
and to guide the pace of the session.

Use Variety

Use a variety of teaching approaches
to meet all learning needs.

Summarise

Finish the lesson with a reflective activity
that encourages learners to think
holistically on how the lesson content
supports their outcomes.
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